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ABSTRACT

The article aims to analyze the specifics of the technology 
of building students’ linguocultural competence through 
studying the process of teaching foreign languages in a 
multi-ethnic space. The methods of theoretical generali-
zation, structural-logical analysis, and synthesis are used 
to achieve the set research goal. The paper identifies 
the components, criteria, and indicators of linguocultu-
ral competence in a multi-ethnic space, the pedagogical 
conditions of developing linguocultural competence in a 
multi-ethnic space, and the technologies of their realiza-
tion. The study concludes that the pedagogical conditions 
for the development of linguocultural competence in a 
multi-ethnic space can be achieved using certain peda-
gogical support in the educational process with carefully 

developed methodological and thematic content. In its 
totality, this represents the concept of the technology of 
linguocultural competence development and the concept 
of modern multicultural education.

Keywords: 
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RESUMEN

El artículo tiene como objetivo analizar las característi-
cas específicas de la tecnología de la construcción de 
la competencia lingüística de los estudiantes a través del 
estudio del proceso de enseñanza de lenguas extranjeras 
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en un espacio multiétnico. Se utilizan los métodos de ge-
neralización teórica, análisis estructural-lógico y síntesis 
para alcanzar el objetivo de investigación fijado. El traba-
jo identifica los componentes, criterios e indicadores de 
la competencia lingüística en un espacio multiétnico, las 
condiciones pedagógicas del desarrollo de la competen-
cia lingüística en un espacio multiétnico y las tecnologías 
de su realización. El estudio concluye que las condicio-
nes pedagógicas para el desarrollo de la competencia 
lingüística en un espacio multiétnico pueden lograrse 
utilizando cierto apoyo pedagógico en el proceso edu-
cativo con un contenido metodológico y temático cuida-
dosamente desarrollado. En su totalidad, esto representa 
el concepto de la tecnología del desarrollo de la compe-
tencia lingüística y cultural y el concepto de la educación 
multicultural moderna.

Palabras clave:

 Competencia lingüística y cultural. Enseñanza de len-
guas extranjeras. Tecnologías pedagógicas. Entorno de 
aprendizaje multiétnico.

INTRODUCTION

Today, the social demand for specialists not only posses-
sing professional knowledge in their field but also having 
developed soft skills, particularly in effective intercultural 
communicative activity, necessitates new approaches to 
enriching the content of professional training. The priority 
task of language education has become the provision of 
quality professional communicative training of specialists. 
The achievement of this objective depends on the deve-
lopment of linguocultural competence (LCC) (Suvorova, 
2014). To be successful in professional practice, a specia-
list in any field needs to master the language and profes-
sional vocabulary (Aleksandrova et al., 2023), actively use 
the foreign language (FL) (Pivneva et al., 2023), and be 
ready to cooperate with representatives of other cultures.

Recently, the culturological aspect of FL learning has gai-
ned special importance and urgency (Zhang et al., 2020). 
If earlier linguistic competence was developed through a 
methodology that relied mainly on the structural-semantic 
approach, now the preference is given to communicative 
competence, for which mastering the linguistic code com-
mon to communicators is not enough.

Current linguistic research adheres to the view that the 
efficiency of language communication depends primarily 
on cultural factors that significantly influence not only the 
elements of the language code (e.g., the semantics of in-
dividual words or word combinations), but also the com-
munication process itself and its components, principles 

and rules of communication, and communicative strate-
gies and tactics (Akhmetshin et al., 2021).

The problem of co-learning languages and cultures is at 
the center of attention of both scientists and practicing 
teachers due to the large number of studies in the field 
of intercultural communication and the dialog of cultures. 
The basic principles of co-learning of language and cultu-
re are addressed in the works investigating the expression 
of culture in language and the interrelation of language 
and culture (Miroshnikova, 2017). Despite the undeniable 
achievements in illuminating cultural and linguistic as-
pects in pedagogical theory, there is a need to specify 
how the relationship between language and culture is uti-
lized in the development of LCC in vocational training.

The content of LCC is interpreted by most scholars as the 
ability and readiness for adequate mutual understanding 
with representatives of another linguocultural community 
based on mastering knowledge about the world that is 
contained in language units and constitutes the cognitive 
foundation of communication (Tereshchenko et al., 2018).

According to Gorodetskaia (2009), believes that LCC re-
flection of linguoculture in the individual’s consciousness, 
namely, the idea of common norms, rules, and traditions 
of verbal and non-verbal communication within a given 
socio-ethnic community, which is formed in the process 
of the individual’s appropriation of a part of the array of 
linguocultural information (texts in the broadest sense) 
generated by the given linguoculture. The scholar asso-
ciates LCC with national linguoculture but points out that 
it can be found in members of various subcultures (social, 
professional, age, etc.) within the national culture.

Some authors merge LCC with language culture. 
Language culture expresses the ability of a person to use 
the functions of language most effectively and implies 
mastery of the literary norms of language, the ability to 
select the necessary linguistic means to achieve effecti-
ve communication, mastery of oral and written genres of 
texts of different styles, and public speaking and speech 
communication skills in professional practice. Having an 
arsenal of language units and means and the ability to use 
them, the individual becomes more competent in choosing 
and using linguistic means and improving their language 
culture, and thus general culture overall (Shafazhinskaya 
et al., 2023).

According to Dortman (2012), understands LCC as a 
complex ability to understand various phenomena of cul-
ture and language, interconnected with each other and 
reflected in the consciousness of a certain community of 
people (ethical, social, gender, professional, age, etc.) or 
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the consciousness of an individual as an integral mental 
structure.

In the interpretation of Podgorbunskikh (2012a), LCC is an 
integral quality of personality that includes knowledge and 
skills related to the selection, assimilation, processing, 
transformation, and practical use of information about 
linguoculture, experience of intercultural communication, 
and the personal qualities necessary for its successful 
realization in another linguoculture. In this definition, of 
importance for us are the communicative properties and 
personal qualities required to carry out intercultural com-
munication in contact with another linguoculture.

Statsenko & Baskova (2015), insists on the complex com-
municative and cognitive meaning of LCC. This com-
petence implies command of different types of speech 
activity in the sociocultural space, the ability to perceive 
foreign language and foreign culture and to produce one’s 
statements considering the conditions and tasks of tole-
rant communication. In this definition, we agree with the 
presence of a personal component, the manifestation of 
which consists in tolerance towards another culture.

According to Garifova (2013), LCC should encompass fo-
reign language communication skills, deep familiarity with 
the cultural context and features of the national mentality 
of the country of the target language, as well as compe-
tence in linguodidactics.

A similar opinion is expressed in the work of Urakova et al. 
(2022), where LCC is defined as one of the most important 
concepts in intercultural communication; knowledge of 
the basic elements of culture (national customs, traditions, 
realities, etc.) of the country of the language of communi-
cation; the speaker’s ability to discover information about 
the country in the language and use it to achieve the plan-
ned communicative goals; ability to carry out intercultural 
communication, which implies knowledge of lexical units 
with a national-cultural (ethnocultural) component of se-
mantics and skills of their adequate use in intercultural 
communication, as well as the ability to use background 
knowledge to achieve mutual understanding in mediated 
and direct intercultural communication.

Kartavaia (2016), also sees LCC as a component of inter-
cultural communication and notes the need for sociocultu-
ral knowledge, mastery of the FL (language competence), 
and communicative skills and psychological abilities for 
its successful realization.

Vtorushina (2009), interprets LCC as a highly developed 
ability of an individual to navigate the value and meaning 
space of language and culture, of which they are a part, in-
cluding being a carrier of the ethnolinguistic picture of the 
world and linguistic consciousness, as well as an integral 

subject of the cultural and cognitive space of language 
and an active participant in all types of communication.

Thus, under the LCC of students in multi-ethnic groups 
we will understand an integral quality of personality that 
characterizes its deep insight into professional-communi-
cative knowledge, reflects their readiness and ability to 
mutual understanding and interaction with representati-
ves of another language, knowledge of another langua-
ge and culture, and personal social experience in solving 
professional tasks.

In the process of learning, students in multi-ethnic groups 
not only study the FL but also learn the sociocultural fea-
tures of their fellow students. The study of the subject 
considers the sociocultural peculiarities of the modern 
multicultural world, which implies cultural interaction, ade-
quate mutual understanding, and spiritual enrichment of 
representatives of different linguocultural communities 
(Grakhova et al., 2022). Studying a language not only as 
a means of communication, but also as a means of re-
flecting the culture, psychology, and mentality of another 
nationality, students get an opportunity to better learn their 
language and the culture of their country and to establish 
relationships with the cultures of different countries.

Considering the above, the present study aims to analy-
ze the specifics of the technology of developing students’ 
linguocultural competence by examining the process of 
teaching foreign languages in a multi-ethnic space.

MATERIALS AND METHODS

The novelty of the phenomenon under study and the ex-
ploratory nature of the goal predetermined the use of a 
qualitative approach to the study.

At the first stage of the study, we selected scientific sour-
ces in the Scopus and Web of Science citation databases 
using the keywords “linguocultural competence”, “foreign 
language teaching”, “pedagogical technologies”, and 
“multi-ethnic learning environment” with the restriction on 
the date of publication no more than 15 years ago.

At the second stage, based on the analysis of the scien-
tific literature, we attempted to answer the following re-
search questions:

(1) What is the structure of the LCC of future specialists?

(2) What are the pedagogical conditions for developing 
LCC in a multi-ethnic space?

(3) What methods, techniques, means, and content of 
educational material can be used for their realization?

To achieve the set research goal, we determined an ap-
proximate set of theoretical research methods:
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	- structural and logical analysis to determine the components, criteria, and indicators of LCC;

	- theoretical generalization to establish the pedagogical conditions of LCC development in a multi-ethnic space and 
the methods, techniques, means, and content of educational material that can be used for their achievement.

Proceeding from the position that the LCC of future specialists is one of the components of the complex pedagogical 
phenomenon of communicative competence, we have defined the structure of the LCC of future specialists based on 
structural and logical analysis to further substantiate the technology of developing the LCC of students in multi-ethnic 
groups. It consists of the information-cognitive, value-motivational, personal, perceptual-interactive, and communica-
tive-behavioral components and their corresponding criteria and indicators (Table 1).

Table 1. Components, criteria, and indicators of LCC.

Component Criterion Indicators

information-cognitive cognitive Synthesis and completeness of knowledge about one’s native culture and the culture of another country, 
history, and traditions; linguistic and cultural literacy, knowledge of intercultural interaction, human relations-
hips, moral norms and prohibitions

value-motivational motivational striving to master a foreign language and knowledge about the culture of its native speakers; awareness of 
the need for foreign language communication; future specialist’s social attitudes and value orientations to 
continue improving their LCC

perceptual-interactive activity ability to use means of forming and formulating one’s own opinions directly through the FL, as well as in the 
process of perception and transfer of information; knowledge of the structure and features of conducting a 
professional dialog; knowledge of business communication norms; ability to select information necessary 
for solving practical tasks from different sources

communicative-behavioral communicative knowledge of the linguistic, paralinguistic, and extra-linguistic means of communication, communicative 
skills, behavioral flexibility, ability to apply professional knowledge in the context of professional communi-
cation with representatives of other cultures

Source: Preparation of authors

The components outlined in Table 1 are functionally interconnected, are continuously realized and updated, and define 
the specialist’s ability to efficiently solve professional tasks.

The conducted theoretical analysis also allows us to define the pedagogical conditions of LCC development in a multi-
ethnic space and the technologies of their realization in the practice of teaching (Table 2).

Table 2. Pedagogical conditions for the development of LLC in a multi-ethnic space and the technologies of their rea-
lization.

Pedagogical conditions Results of implementation Methods, techniques, means, and content of educational 
material

formation of future specialists’ motiva-
tion and personal orientation to master 
LCC

development of the indicators of the 
value-motivational component

the game method (game situations, role-playing games, edu-
cational business games), the project method; linguocultural 
training

focusing the content of linguocultural 
training on the formation of a positive 
attitude to future professional activity 
and mastery of the norms of profes-
sional behavior and professionally 
important qualities and skills

development of the indicators of the 
communicative-behavioral component

the project method, linguocultural training, the use of linguocul-
turally-oriented tasks based on professional profiles

creation of a linguocultural environ-
ment using multimedia technologies 
as a means of developing LCC

stimulation of information-cognitive and 
perceptual-communicative components

the use of electronic educational resources, multimedia techno-
logies, and access to the Internet

deepening interdisciplinary links in 
the linguocultural training of future 
specialists

stimulation of the perceptual-interactive 
component

coordination of discipline curricula, the project method

Source: Preparation of authors

The basis for the development of LCC in future specialists in a multi-ethnic space is an integral pedagogical process, 
the efficiency of which determines the efficiency of the pedagogical system in its entirety.
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In accordance with the structure of LCC (Table 1), we 
identified the criteria of its development (cognitive, moti-
vational, reflexive, activity, communicative), each corres-
ponding to certain indicators of development, which can 
be used in determining the level of LCC development.

When describing the technology of realization of the pe-
dagogical conditions for the development of LCC in a 
multi-ethnic space (Table 2), we consider each of them in 
totality with others and closely analyze the peculiarities of 
their introduction.

The introduction of the first pedagogical condition relates 
to the development of indicators under the value-motiva-
tional component, namely, motivation for the development 
of LCC. Since motivation is formed in the learning process 
and is contingent on its organization, methods, techni-
ques, and the means and content of educational mate-
rial, the maximum activation of students’ cognitive activi-
ty should be achieved by enhancing the communicative 
component of the learning process by creating situations 
of active interaction, in which students face the need to 
talk in the FL utilizing the available knowledge, skills, and 
abilities. This activity not only satisfies students’ commu-
nicative needs but creates a positive attitude towards the 
development of foreign language speech activity.

In practical classes of professional FL, the communicative 
focus of learning is provided using games (game situa-
tions, role-playing, educational business games) and the 
project method. Educational games are known to crea-
te conditions for the activization of students’ intellectual 
work, intensify the learning process, and contribute to bet-
ter learning (Tereshchenko et al., 2018). An educational 
game can be considered a transition stage between the 
learning process and real life. Thus, students actively par-
ticipate in dictionary games at the training and middle le-
vels, when words on general topics are discussed. Then, 
at the advanced level of language proficiency, terms used 
in the professional sphere are covered.

The principles of intensive learning presuppose the use of 
role-play and business games at all stages of learning. At 
the first stage, it is most important to study the language 
of everyday social and sociocultural communication as a 
prerequisite for further effective mastery of professional 
communication. Already at this stage, it is expedient to 
practice the skills of proper speech behavior in different 
everyday communicative situations. Although these si-
tuations can be classified as non-professional communi-
cation, a great number of professionally coded linguistic 
units can be used already at this stage.

When students study an FL in a professional direction, 
it is advisable to use business games. The main featu-
re of business games is the mandatory presence of a 

professionally-oriented problem when students must acti-
vely use the FL to solve it. At this stage, future specialists 
strengthen their skills and abilities, particularly the ability 
to think creatively, use their knowledge and experience 
gained in the study of other disciplines, and make deci-
sions independently.

An important stage of role-play is analysis when the tea-
cher and students hold a group discussion of the plausi-
bility, credibility, and appropriateness of behavior and the 
methods of communication applied accordingly.

Another method that stimulates motivation for professio-
nal training is the project method, in which students in-
dependently plan, create, and defend their project, i.e., 
actively participate in a communicative activity (Zotova 
et al., 2022). While working on the project, students in-
dependently (individually or in small groups), without the 
teacher’s help or with minimal coordination, identify a pro-
blem, put forward various hypotheses for its resolution, 
and propose possible solutions.

With the project method, students demonstrate higher en-
gagement in the learning process, greater motivation and 
cognitive interest, improved confidence and self-esteem, 
and better trust in the teacher and peers in multi-ethnic 
groups. The use of the project method in developing LCC 
is a clear and justified integration of the value-motivatio-
nal, perceptive-interactive, and communicative-behavio-
ral components of LCC.

The formation of motivation to master LCC can also be en-
sured by stimulating students’ search activity in language 
material. To this end, it is possible to use linguocultural tra-
ining, including various tasks on general cultural, linguis-
tic, and professional language topics. Dortman (2012), 
defines educational linguocultural training as a teaching 
method aimed at the educational goal of developing in-
tercultural competence through coordinated exercises 
aimed at preparing students for situations of intercultural 
interaction. The original system of tasks in linguocultural 
training should focus on the acquisition of knowledge in 
the field of cross-cultural communication, the develop-
ment of skills and abilities in the practical mastery of fo-
reign language communication for intercultural business 
communication, and the development of special compe-
tencies of the future specialist in the field of business com-
munication. During the linguocultural training, students 
are offered a wide range of tasks asking them to solve and 
discuss issues of linguistic, cultural, or professional nature 
individually, in pairs, or small groups, as well as conduct 
interviews, present the result of group work in the plenary, 
discuss them, etc.

The development and implementation of the linguocultural 
training also contribute to the introduction of the second 
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pedagogical condition – the focus of the content of linguo-
cultural training on mastering the norms of professional 
conduct and developing professionally important qualities 
and skills by stimulating the communicative-behavioral 
component.

A prominent place among the means of stimulating the 
development of the communicative-behavioral compo-
nent is occupied by the use of linguoculturally-oriented 
tasks based on professional types of persons. These ty-
pes are defined by Podgorbunskikh (2012b), as a perso-
nified image of the profession itself, a generalized image 
of a typical professional associated with the prestige of 
the profession, ideas about the typical personality traits of 
the professional, and the emotional and value aspects of 
the profession and professional practice.

As a form of linguocultural search, students can be offe-
red to learn about professional types and their characte-
ristics in the FL and define the key traits inherent in each 
of them, find famous persons reminding of each type in 
literature and history, and create photo or video reports. 
The results of this search can be presented in presenta-
tions with discussion in the native and foreign languages.

The third pedagogical condition, the creation of a linguo-
cultural environment using multimedia technology as a 
tool for the development of LCC, is introduced by stimu-
lating the information-cognitive and perceptive-communi-
cative components of LCC.

The linguocultural environment has its features in every 
individual university and possesses great potential for stu-
dents’ communicative development. Academic linguocul-
ture serves as a means of development and improvement 
of students’ skills and abilities in academic-scientific, aca-
demic-professional, and scientific-professional communi-
cation (Goverdovskaya et al., 2021). This component also 
performs the functions of integrating students in multi-eth-
nic groups into the professional community: in communi-
cation with teachers of specialized disciplines and with 
specialists during industrial practice, students learn moral 
and ethical norms, the rules of professional communicati-
ve interaction, etc.

In our opinion, the linguocultural environment of the uni-
versity becomes an effective condition for the develop-
ment of LCC if it is created based on electronic educa-
tional resources, enables synchronous and asynchronous 
communication of participants of the educational process, 
offers opportunities for testing and administration, and is 
provided with all the modern multimedia technologies and 
Internet access. The operation of innovative information 
technologies makes the learning process more technolo-
gical and efficient.

The fourth pedagogical condition, the deepening of inter-
disciplinary ties in linguocultural training, generally assu-
mes practical implementation of the interdisciplinary ap-
proach to vocational training. The basis of realizing this 
condition is the stimulation of the perceptive-interactive 
component of LCC.

Interdisciplinary ties rely on a synthesis of the goals of 
individual academic disciplines with a single integrated 
goal of developing LCC and are introduced using the 
coordination of disciplines’ curricula by the principle of 
continuity of learning.

Cooperation with teachers of humanitarian and professio-
nal disciplines and the analysis and coordination of the 
operational programs of these disciplines allows develo-
ping and introducing a special course focused directly on 
preparing future specialists for intercultural business com-
munication and interaction with foreign colleagues. Such 
a course will allow students to learn about the specifics 
of communicative behavior in a multicultural environment 
and expand their knowledge about the cultural diversi-
ty of the modern world, as well as develop the qualities, 
skills, and abilities necessary for intercultural communi-
cation. This will ultimately help future professionals avoid 
language and cultural barriers and show understanding, 
empathy, tact, and tolerance to cultural differences when 
performing their professional duties.

CONCLUSIONS

Proceeding from the definition of the essence of the LCC 
of students in multi-ethnic groups, the components of its 
structure were clarified (the information-cognitive, value-
motivational, perceptive-interactive, and communicative-
behavioral), allowing to identify the criteria and indicators 
of LCC. The technology of developing LCC presupposes 
several pedagogical conditions that produce a direct posi-
tive impact on this process. The proposed conditions can 
be achieved by using specific pedagogical support in the 
educational process with thoroughly developed methodo-
logical and thematic content. In totality, this represents the 
concept of LCC development and the concept of modern 
multi-cultural education.

Further research prospects can be found in the experi-
mental testing of the proposed technology for the deve-
lopment of LCC with the use of instruments to assess the 
efficiency of LCC development in students in multi-ethnic 
groups.
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