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Abstract 
This article highlights the theoretical, methodological, and practical principles of pedagogical support for the professional development of secondary school teachers within the continuing education system. The concept of "pedagogical support" is considered a comprehensive and multifaceted activity aimed at creating optimal conditions for the development of teachers' professional competencies, stimulating their self-directed learning, self-realization, reflection, and improvement of their own professional practice. The article presents the content of contemporary approaches to organizing continuing education, which integrate traditional training methods with innovative educational technologies. It emphasizes the effectiveness of training methods, coaching and mentoring practices, consulting, pedagogical facilitation, and consultative support. Special attention is given to supporting professional development through supervision and individual career paths. The key pedagogical conditions that guarantee the effectiveness of this support are established: collaborative interaction among those involved in the educational process, the creation of a reflective and safe learning environment, the implementation of practice-oriented tasks, the modeling of professional situations, and the provision of feedback. It is demonstrated that effective pedagogical support contributes to strengthening teachers' professional skills and competencies, fostering their willingness to innovate, adapt to changes in the educational environment, and become aware of their own role within the context of contemporary educational transformations. It is concluded that systematic and targeted pedagogical support is a necessary condition for teachers' professional development and for improving the overall quality of the educational process.
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[bookmark: _GoBack]Resumen 
El artículo pone de relieve los principios teóricos, metodológicos y prácticos del acompañamiento pedagógico para el crecimiento profesional de los docentes de educación secundaria en el sistema de formación continua. El concepto de “acompañamiento pedagógico” se considera como una actividad integral y multifacética orientada a crear condiciones óptimas para el desarrollo de las competencias profesionales del docente, estimulando su autoformación, autorrealización, reflexión y mejora de su propia práctica profesional. Se expone el contenido de los enfoques contemporáneos para la organización de la formación continua, los cuales integran formas tradicionales de capacitación con tecnologías educativas innovadoras. Se enfatiza la eficacia de los métodos de formación, las prácticas de coaching y mentoría, la consultoría, la facilitación pedagógica y el apoyo consultivo. Se presta especial atención al apoyo del desarrollo profesional mediante la supervisión y las trayectorias individuales de crecimiento profesional; se fundamentan las condiciones pedagógicas clave que garantizan la eficacia de dicho acompañamiento: la interacción de carácter colaborativo entre los sujetos del proceso educativo, la creación de un entorno educativo reflexivo y seguro, la implementación de tareas orientadas a la práctica, la modelación de situaciones profesionales y la provisión de retroalimentación. Se demuestra que un acompañamiento pedagógico eficaz contribuye al fortalecimiento de las habilidades profesionales y competencias del profesorado, y a la formación de su disposición hacia la innovación, a la adaptación a los cambios en el entorno educativo y a la toma de conciencia de su propio rol en el contexto de las transformaciones educativas contemporáneas. Se concluye que un acompañamiento pedagógico sistemático y orientado constituye una condición necesaria para el desarrollo profesional del docente y para la mejora de la calidad del proceso educativo en su conjunto.
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Introduction


Continuous improvement of personal and professional skills is a trend today in various fields of professional activity. The level of expertise of specialists determines not only their own success but also the quality of life of other citizens and the economic and social well-being of the country. The school education system is one of the key areas in which the high effectiveness of teaching staff is essential. The level of professional expertise of teachers in general education organizations influences the intellectual and psycho-emotional development of students and the quality of education as a whole.
Teachers have always been a key figure in the intellectual, spiritual, and moral development of children and adults. Their role as an example, an ideal, and a role model has long been recognized not only in Ukraine but also in other countries. However, since the late 20th century, the teacher's authority as a value model for shaping students' moral behavior has declined. They are no longer a reference figure for a certain percentage of today's children, leading to an increase in immorality and aggression in society. Accordingly, renewing the professional practice of teachers in general education organizations is a significant social and scientific issue requiring new constructive solutions (Desimone & Garet, 2015).
According to Soria-León (2025) provides a solid managerial and organizational foundation that strengthens the theoretical framework of pedagogical support for teachers’ professional growth. From the perspective of educational management, the author emphasizes that professional development processes must be systematically planned, institutionally supported, and aligned with strategic objectives of educational quality. This approach reinforces the article’s argument that pedagogical support cannot be reduced to isolated training actions, but should be embedded within an organized system of advanced training that promotes continuous reflection, competency development, and innovation. The concept of effective educational management proposed by Soria-León supports the idea that partnership-based interaction, structured feedback, and coherent professional trajectories are essential conditions for sustainable teacher growth.
In addition, Soria-León (2025) highlights the importance of leadership and decision-making processes in shaping professional learning environments. This contribution directly supports the article’s emphasis on creating reflective and safe educational contexts, where teachers are encouraged to engage in self-assessment and professional experimentation. By linking pedagogical support with institutional governance and quality assurance mechanisms, the source strengthens the article’s conclusion that systematic and targeted support enhances not only individual teacher competencies but also the overall effectiveness of the educational process.
The authors Rojas-Valladares and Domínguez-Urdanivia (2025) contribute a complementary pedagogical perspective focused on educational guidance and tutoring as key components of professional support systems. Their work conceptualizes guidance and tutoring as continuous, personalized processes that accompany educators throughout their professional development. This aligns closely with the article’s emphasis on supervision and individualized professional growth trajectories, reinforcing the idea that effective pedagogical support must address teachers’ specific needs, motivations, and contexts rather than applying standardized training models.
Furthermore, Rojas-Valladares and Domínguez-Urdanivia (2025) stress the formative value of mentoring, counseling, and facilitative practices in fostering reflective practice and professional autonomy. These contributions support the article’s methodological focus on coaching, mentoring, and consultative support as mechanisms that promote self-development and self-realization among teachers. Their framework substantiates the argument that pedagogical support is not merely instructional assistance, but a developmental process that enhances teachers’ readiness for innovation, adaptability to educational change, and awareness of their professional role in contemporary educational transformations.
These sources provide strong theoretical and methodological grounding for the article, reinforcing the view that pedagogical support in advanced training systems must integrate effective educational management with personalized guidance strategies in order to foster sustainable professional growth among secondary school teachers.
This conclusion is supported by the results of an empirical study conducted among more than three hundred general education teachers. It revealed that teachers' subjective position regarding the improvement of their professional skills is insufficiently developed, as well as a lack of consistent understanding of the methods and means for implementing this process (Ávalos, 2011). Many teachers demonstrate a lack of understanding of scientific, psychological, pedagogical, and methodological knowledge, and are insufficiently proficient in digital technologies and legal information. Although most teachers are motivated by continuous professional development, their commitment to comprehensive personal development is not clearly expressed. Innovative forms of support for improving teachers' professional skills have not been widely adopted. Based on an analysis of state education objectives and data from scientific, theoretical, and empirical research, it can be concluded that pedagogical support for improving the professional skills of general education teachers through the professional development system is a significant and promising area.
The scientific literature discusses various technologies, tools, and methods for improving the professional skills of teachers. Relevant research is being conducted to harness the potential of self-learning organizations (Weston & Clay, 2018; Wolfe & Andrews, 2014).
However, while searching for new solutions for developing and improving teachers' professional skills, researchers underestimate the potential of pedagogical support. For example, examples are known of the use of pedagogical support tools for teachers to develop professional competence (Wenger, 1998), professional qualifications (Postholm, 2018), professional self-development (Fayerman et al., 2022; Timperley et al., 2007), and the conceptualization of professional experience (Lofthouse, 2019). However, the application of organizational and pedagogical support mechanisms for improving teachers' professional skills remains poorly developed; the corresponding principles, models, and conditions of pedagogical support have not received a thorough theoretical justification.
Thus, the relevance of this study is determined by the following contradictions:
· between the need to find and implement innovative solutions in continuing professional education related to improving teachers' professional skills, and the insufficient use of organizational and pedagogical support mechanisms for this purpose;
· between the relevance of the issue of improving teachers' professional skills in the context of the implementation of the federal project "Teacher of the Future" and the insufficient representation of theoretical and methodological developments revealing the principles, mechanisms, and conditions for applying pedagogical support resources for this purpose;
· between the high expectations of continuing professional education for the effective implementation of innovative practices for improving teachers' professional skills, and the lack of scientific and methodological support for this process in the context of the application of various strategies for staff development.
The purpose of this study is to theoretically substantiate a model of pedagogical support for improving teachers' professional skills and the pedagogical conditions for its implementation in the professional development system.
The object of the study is the process of improving teachers' professional skills in the professional development system.
The subject of the study is the organizational and pedagogical mechanisms for promoting the improvement of teachers' professional skills in the professional development system.


Materials and methods


Research hypothesis: Pedagogical support will contribute to more effective improvement of the professional skills of teachers in general education organizations if:
· this process is based on the principles of cultural-historical, anthropological, andragogical, and synergistic approaches and supports the integrated application of organizational and pedagogical support mechanisms: collaboration, consulting, mentoring, and partnership;
· the content, forms, methods, and means of pedagogical support, accumulated in a special model and detailed in a set of pedagogical conditions, can be implemented in various professional development strategies: knowledge exchange within the framework of internal organizational training at school; training at an institution of continuing professional education; self-education;
· the level of professional skill development and the effectiveness of the application of organizational and pedagogical support mechanisms will be determined using a set of criteria and indicators selected taking into account the expansion of teachers' role repertoire in various professional development strategies.
Research Methods: The implementation of the set objectives was ensured by the comprehensive application of a system of research methods, including: theoretical methods (analysis of scientific literature and regulatory sources, systematization, design, schematization, modeling); empirical methods (pedagogical observation, study of the products of the pedagogical activity of teachers of general education organizations, conversations, interviews, questionnaires, testing, ascertaining and formative experiments); quantitative methods (mathematical methods for processing empirical data, including the Pearson statistical criterion).


Results and discussions


The research background for developing the problem of pedagogical support for improving the professional skills of general education teachers in the professional development system reveals key research concepts ("teacher professional skills," "pedagogical support for improving the professional skills of teachers"), defines the specifics of implementing the process of pedagogical support in the professional development system, and presents a model and pedagogical conditions for the process under study (Makarenko et al., 2025).
The study substantiates that to enhance their status and competitiveness, teachers need to continuously improve in various aspects of their profession. It is important for them to be focused on improving their subject, methodological, legal, psychological, pedagogical, and digital competence. Furthermore, professional development guidelines for teachers are defined in various government initiatives. In particular, the professional standard for teachers defines the work activities, necessary skills, and knowledge that teachers need to provide high-quality education to students. These are described in three work functions related to the teaching, upbringing, and development of schoolchildren.
The study examines the professional excellence of general education teachers as a high level of subject-matter, methodological, and psychological-pedagogical competence, based on a set of professional and personal characteristics that comprise an individual teaching style. This excellence results in the provision of high-quality education, regardless of the social environment and psychophysiological characteristics of the student. Among the personal and professional qualities necessary for a modern teacher are professional mobility, moral and ethical orientation, creativity, and personal maturity. Individual style refers to a unique pedagogical system that includes pedagogical influence on the development of students' personalities, taking into account their age, individual, and other characteristics, the ability to build effective communication with various participants in educational relationships, effectively resolve problematic pedagogical situations, and formulate new valuable pedagogical ideas. The essence of improving professional skills lies in activating teachers' efforts to develop personal qualities and professional competencies, fostering an intrinsic motivation to continually change in response to prevailing contemporary trends in society and new demands of state education policy (Desimone & Garet, 2015).
The key to improving teachers' professional skills lies in activating their professional mobility and enriching their interdisciplinary knowledge, including in the area of maintaining professional health. These key features also involve developing a scientific and methodological culture, sharing knowledge in practice-oriented forms, and expanding teachers' social partnerships with representatives of other professions. Of particular importance is the need for teachers to master digital technologies and enhance the prestige of the teaching profession. To motivate teachers to improve their professional skills, it is necessary to consider their life and professional circumstances during professional development courses. The professionalism of teachers in the continuing professional education system, who enhance teachers' qualifications, is also important.
It has been established that pedagogical support for improving the professional skills of teachers in general education organizations involves targeted support for the development of their personal and professional characteristics, which contribute to the achievement of high-quality education through the integration of cultural traditions and pedagogical innovations. Pedagogical support in the professional development system is built on mechanisms of collaboration, consulting, mentoring, and partnership and involves the development of teachers' role repertoires.
Graphically, this process is represented in the study as interrelated triangles. The triangle symbolizes leadership, and professional excellence enables teachers to attain leadership positions (Day & Gu, 2010). The process of pedagogical support for improving professional skills is also compared to a pyramid (reflecting the process of personal self-actualization) and a mountain (associated with the obstacles and difficulties that each teacher overcomes). Furthermore, the apex of the triangle represents the achievement of a professional peak (Figure 1). The study demonstrates that the specifics of implementing pedagogical support for improving teachers' professional skills in the professional development system lie in the implementation of the following principles: professional reflection and self-assessment of the process and results of teacher work; effective pedagogical decision-making; motivation to update professional knowledge in light of modern scientific advances; and pedagogical flexibility.
It is noted that developing a model and pedagogical conditions for pedagogical support for improving teachers' professional skills represents the task of designing a pedagogical strategy for implementing the process under study. Such a strategy reflects the most general plan of action. Although such a plan is not detailed, its value is expressed in identifying the most effective ways to achieve the stated goal. The model is designed in accordance with the provisions of the cultural-historical, anthropological, andragogical, and synergetic approaches.


Figure 1. Pedagogical support for improving the professional skills of teachers

The identified methodological approaches significantly clarify the picture regarding the design of the process of pedagogical support for the improvement of teachers' professional skills. Such clarity is achieved through: a) clarifying the essence of improving professional skills based on the assimilation of accumulated cultural and historical experience and its personal appropriation (cultural and historical approach); b) substantiating the need to take into account the psychological characteristics of teachers, their age and individual characteristics (anthropological approach); c) focusing the system of pedagogical support on developing flexibility of thinking and behavior of teachers, enriching their role repertoire in the implementation of professional activities (andragogical approach); d) creating a synergistic effect in pedagogical support through the use of consulting tools, cooperation, mentoring and partnership (synergetic approach).
The model is divided into four blocks: goal-setting, content-meaning, activity-organizational, and performance-evaluation.
Goal-setting block. This represents the general plan and strategy for implementing the model in various professional development settings: knowledge sharing in a general education organization, mastering additional professional programs at a continuing education institution, and self-education. Accordingly, the goal of implementing the model is described as increasing the effectiveness of the process of improving the professional skills of teachers in general education organizations through the use of pedagogical support mechanisms: collaboration, consulting, mentoring, and partnership.
Content-meaning block. This accumulates the subject-specific features of continuous professional development of teachers in areas related to improving professional skills. The choice of these areas is determined by the criteria for the development of professional skills. These areas are embodied in specialized content modules aimed at overcoming teachers' professional deficiencies and meeting their evolving needs. The integration of such modules is carried out in the form of an additional professional development program.
Activity-based and organizational block. Formalizes the complex and nonlinear process of improving teachers' professional skills using pedagogical support mechanisms: collaboration, consulting, mentoring, and partnership. The complexity of this process is confirmed by the identification of five stages: updating and diagnostics, search and analysis, design and methodological, implementation and communication, and evaluation and prognostication. At each of these stages, qualitative changes occur both in the structural components of professional skills and in professional skills as a whole. These changes are determined by external pedagogical influences. The content and characteristics of such pedagogical influences are determined by an appropriate combination of forms, methods, and means of teacher development. Their selection is determined by the strategies used to improve teachers' professional skills: a) internal training at school; b) training at an institution of continuing professional education; c) self-education of teachers through methodological associations, professional communities, and professional excellence competitions.
Results and assessment block. Combines specially developed tools that allow for prompt feedback on the progress of teacher professional development. As a result, based on the nature and intensity of changes in professional skills, it becomes possible to draw conclusions about the effectiveness of organizational and pedagogical support mechanisms. This is possible with the presence of a comprehensive system of criteria (cognitive-mnemonic, moral-axiological, affiliative-communicative, creative-motivational), indicators, and level characteristics.
The model represents a holistic and evolving system that relies on the application of a range of organizational and pedagogical support mechanisms (collaboration, consulting, mentoring, and partnership) using various professional development strategies.
The model is characterized by a diversity of actors providing pedagogical support to teachers, determined by the nature of the implementation of the process of improving professional skills at the level of a general education organization, an institution of additional vocational education, and the teacher's self-educational activities. In particular, at the level of a general education organization, such support can primarily be provided by the administrative corps. Representatives of the school administration, together with teachers, are able to analyze the possibilities of knowledge exchange within the organization to improve the professional skills of teachers. At an institution of additional vocational education, pedagogical support to teachers is provided by lecturers, methodologists, and research staff of departments and structural divisions. They are aimed at assisting teachers in determining the most effective forms, methods, and means of teaching, based on the interests and needs of the latter. In the case of self-educational activities of teachers, a fairly wide range of actors providing support arises. Within the framework of methodological services, assistance can be provided by methodologists of such divisions; within the framework of professional skills competitions, including at the preparatory stage, by the organizers of the competitions, as well as school teachers; in virtual communities - by colleagues from among the teaching staff. The model's significant practical value lies in its ability to implement various strategies for improving professional skills, based on the use of organizational and pedagogical support mechanisms and aimed at enhancing teachers' professional flexibility and expanding their role repertoire. Furthermore, the model's potential for implementation in the professional development system is enhanced by pedagogical conditions. Among the pedagogical conditions we propose are the following: activating teachers' reflective stances based on the "real self" and "ideal self"; creating a stimulating environment that includes the logistical, psychological, and pedagogical foundations for teachers' effective professional activity; and applying the Ikigai concept to uncover the inner need for self-improvement in teachers in general education organizations.
Implementing the first pedagogical condition allows teachers to establish the current level of their professional skills and continuously improve them across a wide range of aspects. Understanding professional deficiencies, as well as the ability to identify their own resource potential, allows teachers to refine their self-image and design its development. The main idea of ​​this condition is not so much to create a stimulating environment, but rather to enable teachers to discover certain benefits in various strategies for professional development, for example, within the framework of knowledge exchange in an educational organization, in an institution of additional professional education, or self-educational activities.
By implementing such a setting, one can expect teachers to have an internal motivation for self-improvement, rather than perceiving it as an external requirement or an additional burden.
The practical foundations of pedagogical support for improving the professional skills of general education teachers in the professional development system define the scientific and methodological framework for the pedagogical support process, describe the specifics of its implementation within the professional development system, describe a pedagogical experiment, and present its results.
The goal of the pedagogical experiment was to test the effectiveness of the model and conditions for supporting the improvement of teachers' professional skills within the professional development system. The developed content and scientific and methodological tools, which constitute the fundamental essence of the model, were tested in real-life pedagogical settings, which allowed us to establish their true effectiveness (Hobson & Malderez, 2013).
The results of the survey indicate that teachers' self-assessment of professional development is underdeveloped, as are their understanding of the methods and means for achieving it. Despite relatively good subject preparation, teachers demonstrate a lack of understanding of scientific, psychological, pedagogical, and methodological knowledge. They also demonstrate an unsystematic mastery of current information in various fields of science and social life. Although most teachers are motivated by continuous professional development, their commitment to comprehensive personal development is not clearly expressed. The study found that teachers are interested in building effective communication with various stakeholders in educational settings. However, in practice, teachers tend to focus on formal contacts in professional communication, as well as insufficiently effective communication activities.
A lack of professional excellence in teaching practice was identified. A conclusion was reached regarding the under-utilization of effective, innovative forms of support for improving teachers' professional excellence in general education organizations. Consequently, the need for a specially designed system of pedagogical support for improving teachers' professional excellence within the professional development system was confirmed.
For this purpose, appropriate scientific and methodological support was developed, which includes a set of didactic, methodological, educational, and information technology tools (Lysiuchenko et al., 2021). This support presupposes the verified implementation of conditions aimed at the continuous professional advancement of teachers, taking into account societal demands, their professional deficiencies, and their own needs and capabilities. Pedagogical support is built on targeted support for the development of teachers' personal and professional characteristics and the expansion of their role repertoire. It is implemented by combining traditional and innovative approaches and involves the implementation of mechanisms for cooperation, consulting, mentoring, and partnership. The pedagogical support algorithm includes five stages: updating and diagnostics, search and analysis, design and methodological, implementation and communication, and evaluation and prognostication.
At each stage of pedagogical support, interconnected and interdependent tasks are addressed. Teacher professional development involves various forms: a) in-house training at the school as a self-learning organization; b) training at institutions offering continuing professional education for teachers; c) self-education within the framework of methodological associations, professional communities (including virtual ones), and professional excellence competitions.
The first stage (updating and diagnostics) is associated with updating current trends in education and identifying teacher professional deficiencies. Depending on the forms of professional development, appropriate methods and techniques of pedagogical support are applied. The first pedagogical condition is realized: the activation of a reflective position in the teacher based on the image of the "real self, ideal self." Within the context of a self-learning system in a general education organization, areas and conditions for teachers' professional development are determined through pedagogical councils, in-school conferences, and seminars. The importance of comprehensively and systematically expanding teachers' subject, methodological, and psychological-pedagogical competencies is highlighted. At institutions providing continuing professional education for teachers, current educational trends are discussed through lectures, conferences, seminars, and focus groups. Discussions and brainstorming sessions are held to promote self-analysis and assess the current level of teachers' professional skills.
The second stage (search and analysis) is aimed at assessing teachers' pedagogical resources and exploring the potential of various forms of professional development. This stage is associated with the continued implementation of the first pedagogical condition, which involves self-analysis of the current level of professional mastery (the "Real Self") and determining the desired and necessary level of the "Ideal Self." In the context of a general education organization as a self-learning system, pedagogical support for teachers is provided through creative groups, project sessions, and in-school consultations. The school's potential for teacher professional development is analyzed.
The institution of continuing professional education conducts various seminars and practical classes to determine teachers' resource capacities for their further development. The websites of continuing professional education organizations are analyzed, and professional development and retraining programs are studied to find the most suitable courses for each teacher. Through self-education, through participation in methodological associations, professional communities, and professional excellence competitions, teachers determine for themselves the areas and forms of professional development through immersion in the relevant environment. Emphasis is placed on enhancing the image component of professional activity.
The third stage (design and methodological) seeks the most effective forms, methods, and tools for targeted work with teachers in general education organizations. To this end, the school conducts internal and external benchmarking, identifying each teacher's potential for knowledge sharing. The competitive advantages of teachers from other general education organizations who demonstrate a high professional level and corresponding quality of education are analyzed. At this stage, the second pedagogical condition is implemented: the creation of a stimulating environment that includes the material, technical, psychological, and pedagogical foundations for effective professional development. Its goal is to motivate teachers to pursue professional development in various fields. Continuing professional education institutions hold departmental meetings and creative groups to update educational programs or create new ones to meet the professional needs of today's teachers.
At the fourth stage (implementation and communication), organizational and pedagogical support mechanisms are systematically applied: consulting, collaboration, mentoring, and partnership. In general education organizations, teachers improve their professional skills through knowledge exchange, particularly through solving situational problems and conducting open lessons. Relevant additional professional programs aimed at improving teachers' legal, psychological, pedagogical, and methodological competencies are implemented during advanced training courses. This concept presupposes the uncovering of an internal need for self-improvement by aligning personal needs, material benefits, professional competencies, and social benefits.
The fifth stage (evaluative and predictive) involves receiving feedback, comparative analysis of teachers' developed competencies, and planning further strategies for improving professional skills. Here, the third pedagogical condition continues to be implemented, guiding teachers toward understanding the deeper meanings of their teaching mission and achieving job satisfaction. In a general education organization, feedback is provided between teachers in creative groups. Techniques related to reflecting on teacher development over various time frames (past, present, future) are used. Teachers consider and initiate opportunities to disseminate individual (scientific publications, participation in competitions, etc.) and collective (innovative projects of various levels) experience. In institutions of continuing professional education, various techniques are used to guide teachers in reflecting on their own stage-by-stage development and receiving feedback to clarify future directions. Through self-education (through methodological associations, professional communities, and professional excellence competitions), teachers' professional successes and new modern forms of professional development are analyzed to improve their own quality of life and that of others. Feedback is provided not only to teachers, but also to students and parents.
At each stage, the principles of pedagogical support for improving teachers' professional skills are implemented: professional reflection; self-assessment of the process and results of teachers' work; making effective pedagogical decisions; motivation to update professional knowledge, taking into account modern scientific advances and pedagogical flexibility. The presented system of pedagogical support is built on proven traditional approaches to teacher professional development and innovative trends in contemporary public policy. Its specificity is determined by a description of all forms of teacher professional development, including the potential of schools as self-learning systems and teacher self-education. The assessment of the effectiveness of the model, pedagogical conditions and scientific and methodological support for pedagogical assistance in improving the professional skills of teachers took place in the process of a comparative formative experiment using the following set of criteria: cognitive-mnemonic, moral-axiological, affiliative-communicative, creative-motivational.
Scientific results:
1. Pedagogical support for improving teachers' professional skills involves targeted support for the development of their personal and professional characteristics, which contribute to the achievement of high-quality education, through the integration of traditions and innovations. In the professional development system, pedagogical support is built on mechanisms of cooperation, consulting, mentoring, and partnership and involves the development of teachers' role repertoires.
2. Pedagogical support for improving teachers' professional skills is carried out in accordance with the following principles: professional reflection, self-assessment of the process and results of work activity, making effective pedagogical decisions, motivation to update professional knowledge in accordance with modern scientific advances, and pedagogical flexibility.
3. The design of a model of pedagogical support for improving teachers' professional skills is carried out in accordance with the provisions of the cultural-historical, anthropological, andragogical, and synergetic approaches. The model is a holistic and evolving system that relies on the application of a range of organizational and pedagogical support mechanisms (collaboration, consulting, mentoring, partnership) while utilizing various professional development strategies (knowledge exchange within the framework of internal training at the school as a self-learning system; training at an institution of continuing professional education; self-educational activities).
4. The possibilities for implementing the model of pedagogical support for improving teachers' professional skills in the professional development system are expanded through the application of pedagogical conditions: activating the teacher's reflective position based on the images of the "real self" and "ideal self"; creating a stimulating environment that includes the material, technical, psychological, and pedagogical foundations for effective professional activity of teachers; and applying the Ikigai concept to reveal the internal need for self-improvement in teachers of general education organizations. 5. Scientific and methodological support for the pedagogical assistance process substantively and technologically supports the implementation of the algorithm for improving teachers' professional skills at the updating-diagnostic, search-analytical, design-methodological, implementation-communicative, and evaluation-prognostic stages. At each stage, current trends in education are analyzed, professional deficiencies and evolving teacher needs are identified, and external (conditions for course and inter-course training) and internal (personal-professional) resources are sought for improving professional skills.
Based on the results obtained during the study, the following conclusions were drawn:
1. Pedagogical support for the improvement of professional skills in the professional development system is built using mechanisms of collaboration, consultation, mentoring, and partnership and involves the development of teachers' role repertoires.
2. Pedagogical support for the improvement of teachers' professional skills is carried out in accordance with the principles of professional reflection, self-assessment of the process and results of work activity, making effective pedagogical decisions, motivation to update professional knowledge taking into account modern scientific advances, and pedagogical flexibility.
3. The methodological basis for designing a model of pedagogical support for the improvement of teachers' professional skills is formed by the provisions of the cultural-historical, anthropological, andragogical, and synergistic approaches.
4. Effective work on implementing pedagogical support for improving teachers' professional skills can be carried out in accordance with a model that relies on the use of a set of organizational and pedagogical support mechanisms (collaboration, consulting, mentoring, partnership) using various strategies for professional development (knowledge exchange within the framework of internal organizational training at school as a self-learning system; training at an institution of additional vocational education; self-educational activities).
5. The scientific and methodological basis for pedagogical support for improving professional skills is a set of didactic, educational-methodological, and information-technological means for improving teachers' qualifications, recommended for use in the context of internal organizational training at school, training at an institution of additional vocational education, and self-educational activities. 6. The assessment of the effectiveness of the influence of organizational and pedagogical mechanisms of assistance (cooperation, consulting, mentoring, partnership) on the implementation of the process of improving the professional skills of teachers is carried out through the application of criteria: cognitive-mnemonic, moral-axiological, affiliative-communicative, creative-motivational.


Conclusions


The principles of pedagogical support for improving teachers' professional skills are theoretically substantiated, determining the appropriate choice of organizational and pedagogical support mechanisms and the application of various professional development strategies aimed at overcoming teacher professional deficiencies and meeting their evolving needs.
A model of pedagogical support for improving teachers' professional skills has been developed. It involves the application of a set of organizational and pedagogical support mechanisms (cooperation, consulting, mentoring, partnership) in various professional development strategies: knowledge exchange within the framework of intra-organizational training at school as a self-learning system; training at an institution of additional vocational education; self-educational activities.
The potential of pedagogical conditions in expanding the possibilities for implementing the model in the professional development system has been determined: activating a reflective position in teachers based on the images of the "real self" and "ideal self"; creating a stimulating environment, including the material, technical, psychological and pedagogical foundations for the effective professional activity of teachers; The application of the Ikigai concept to uncovering the internal need for teacher self-improvement.
Scientific and methodological support for the implementation of the process of pedagogical support for the improvement of professional skills has been developed. This includes a set of didactic, educational, methodological, and information technology tools for teacher professional development and reflects the specifics of their implementation in the context of in-house training at schools, training at institutions of continuing professional education, and self-education.
The theoretical significance of this study lies in its enrichment of the theoretical foundations of continuing professional education for teachers and the development of theoretical understandings of the potential of formal and informal professional development for enhancing teachers' professional skills. Clarifying the concepts of "teacher professional skills" and "pedagogical support for improving teachers' professional skills" expands the conceptual and categorical framework of pedagogical theories operating in the continuous professional development of teachers. The theoretically substantiated principles, model, and pedagogical conditions may influence the focus of scientific research in the area of improving the professional and personal qualities of educators.
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